DOCUMENT I^ESUME 



SO 015 522 

Hay, Eiien ft. ^ ^ ^ 

The Use^of the Forced Compliance Paradigm in 
Modifying Sex Role Attitudes and Its Relation to 
Feed^ack^ Sex Role Orientation and Perceptual 
Differentiation. ^ : . 

Nov 83t / _ , ; 

33p.; Paper, presented at the ft^ • 
Conference of tne^ftmerican^ Research 
ftssociation Research 'on Women and Education Special 
Interest Group (9th,. Tempe, *ftZ, November 3-5, 
19^3) . - 
Reports - Research/Technical (±43) — 
Spepchis/Cohf erehce Papers (150) 

EDRS_PR1CE_ MF01/PC02 Plus Postage.^ 

DESCRIPTORS *Classrdbm Ehvi ronmeh t ; Educational Research; 

Fimales; Higher Education; Males; Perception; 

*Preservice Teacher Education; *Sex Role; *S^x 

. Stereotypes; Surveys; ^Teacher Attitudes . \ 

IDENTIFIERS Forced Compliance . • 



ABSTRACT 

^ ._ A stjiudy sought to determine whether use of the forced 

compiianceK paradigm could be used in teacher education classrooms. to 
influence teachers' tendency to perpetuate sex role stereotypes . Two 
hundred cpiiege students were randomly placed_4n 1 bf__3 •expiriitiental 
groups. All students completed the Attitudes Towards WoineA Scale as a 
pretest, posttest, and post-posttest; the Personality Attributes 
Questionnaire measuring fex roie oB^entations; and the Group Embedded 
Figures Test, measuring perceptual differentiations. At 1-week 
intervals, two groups wrote three short essays that espoused 
nbn-sexist positiohs.'.Ohe group received feedback on their essays. 
While the three groups were similar- in the'ir^initiai attitudes 
towards wpmen^ their sek role, orientations^, and their perceptual 
differentiations^ subjects in the two grotips whicfi wrote eslays 
reflected a significantly more liberal attitude t6ward women than 
subjects who did not write essays^ This attitude change was hot 
maintained on the post-posttest . Those who wrote essays but did not 
receive feedback were significantly more liberal than the control 
group, an attitude that persisted: on the pbst-pbsttest . - fft this 
study ^ feedback did not promote attitude change . Cbuhteratti tudihal 
advocacy is one means of reducing sex role stereotypes in_ thcs teacher 
education classroom. Further research should explbre the Ibhgevity of 
this attitude change aiid its relation to feedback aiid iridividual 
differences. (Author/LP) 
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ABSTRACT • ^ 

ReSecurch indi'c5tte.d that teachers continue to perpetuate sex role sterb- 

types in the classroom. This study explored whether use of the forced coi^pliahce 

. ^ » • _ _ _ _ . . . ^ . > ■* 

paradigm could be used in the teacher education classroom to influence these 

stereotypies. < • 

Two hundred college sub jects . were' randotftily placecJ in one of three experi- 
mental gtdUps. AH studehts cbrr^leted, the Attitudes toward Women Scale (Spen^e 

■ , » • • , ■ ' ■• - . ' 

' - I* 

S Helnireich, 197aj as the pretest^ posttest "^and post posttest. Subjects also 
Qbmpleted the Personality Attributes guestionnaire (^pence, Heimreich s Stappl, 

1974) to' discern "sex role orientations cihd the Group EnSedded Figures Test 

_ _ _ _____ _ _■- ^ 

(Oltmanf Raskin & Witkih, 1971) to determine perceptual diff erentxations • Ail 

_ - ' ' va ^ ^ j^^: • \ 

subjects were pretested^ posttested two weeks later, and post posttested one • 

months fbllc?wing the posttest.- At one week intervals, treatment subjects wrote 
» ' _ ' • " ' ' ' ■, 

threte shbrt essays that, espoused non-sexist positions- One treatment group ■ 

' 1 . ■ ; - - . ^ « » 

received feedback on the ess\ays they wrbte. 

the three groups were similar in their irxitiai attitudes toward women, their 
sex rple orientations^ ^and their perceptual differentiations. .When subject^s who 
wrote essays were compared to sub;jects wbo^did not write essays, they reflected 

a significantly (p < .08) more iiberai attitude toward women. This attitude 

* --- 1 f • 1 

change was not maintained oh the post posttest. 

^ose who wrote essays but did not receive feedJ^ack on the essays were 

significantly more liberal tpward women tl?ah the control (p < .04). The more 

lilDerai attitude -continued on the post posttest (p .10). * . 

. Masculine, feminine, androgy^^s and undifferentiated sex role briehtatibhs 

and field independence and field ^^deg^ndence perceptual differentiations did hbt 

interact significantly with the treatment. 

. Counterattitudinal advocacy is one meafis that ccuid.be used in the ^iaacher 

edubation classroom to reduce 4sex role stereotypes. Further r^seai;ch shbuld 

explore the longevity of this attitude change, and its relation to feedback arid 

various individual differerices. - ^ 



INTRODUOTION , ' 

In the last decade considerabie attention' has been given to redefining 
the roles that men and women assunfe so that such roles would no longer be limited 
by traditional stereotypes. Education as a fundamental institution of society ' 
reacted to this need to. reduce sex rbl^ stereotypes. School curricuiums were 
revised so that course offerings were dperi. to all students. Te3<rtbooks also 
began to reflect broader perspectives and more realistic social trends as ♦ ' 
publishers adopted hbnsexist guidelines and standards. 

The effect that teachers have in perpetuating sex role stereotypes was . 

also focused upon. study by Jackb, Karroos and Karmos (1980) noted that: 

:lfie primary responsibility, for effecting change in attitudes arid 
behaviors of young people lies with classrodm teachers themselves. 
Until the classroom teachers ha ve> developed hdh sexist attitudes ^ 
and awarenesses > chances of ^creating an atbtidspher^ equality 
-for bo Si male' and femai^e students are limited (p. 43).' 

' • * ^ - • - ^-^ 

Jacko, Karmos and Karmos (1980) surveyed eighty-six teachers. in two southern 

/■ - * ' • ■ ' 

Illinois school districts and found that while these teachers were aware of - 
stereotyping in society, thi^'sensitivity to the problem did not extend into 
the classroom. The researchers concluded that "awareness aldijg is not suffi- 
cient for change; Genuine changes in attitudes precede substahtive/dhanges , : 
in teaching behaviors" "(p. 48) . ' * / 

Research has shown that these teaching behaviors are affected by student 
'gender w Studies done .'in the 196bs and 1970s revealed that male and female 
students were treated differently by teachers. Reviews of this research such- 
as t^dse assembled by Br^hy and Good (1974) Cornell University Cdmmunity 
Services Departn^t '(1^77)^, Bamet^^ and Baruch (1978), Stockard (1980), iank*. 



^ Biddle 'apSa Gobd , (1980)^ iitd^ Finn, Reis and- Dahlberg (1980) proved that gejfi^fer . 

influenced the way teachers and students intiefacted: . » . V ' . 

■ * ■' ' ■ * • \ ■ 

Several studies . conducted withih the last five years illustrated t^l^ ' . \ r \* 
cbritiriued^te^ehcy of -teachers to stereotype students.. Research .cbn<aucf i^d , - ■ • \^ 
,by Harris'^*{i977) arid Bernard (1979) iridicated that tekchers evaluated , rtiale^^a^ 
female students dif fereritly Iriteractiori patterns betweeri students and teache 
are also aff$ct:ed by gender accbrdirig to studies done by Capl^ri, {197'^) f WUhl 

^ .^-•'"•^ K..-' ' • . - - _- - r_-L _ ------ \^ -'\ ' - ' • 

(1977); Leirih^dt/ Si6wald ^d ferigel: (1979); Clevelarid (1978); arid t^bbdv 

Cooper and BlaK^ly (1980). . The perceptibris arid' expectati'oris .that teafch^t^ 
: ^ ■ ; _ \ _ ^ ■ . 

--- ^ ■ --^ _-" •- 

have about students are ^also influenced by gender.' This was prbved in research 

: . fi- ■ t : ' _ . ' . \ ,. / 

done by Bel4> M^nke^jand Lamke (1980); Siininons (1980); Beriz and others (1980) f, , 

Schlosse^. and Algozzin^ (1980 and Wise (1978).. ' - ' 

If progress is to he mSde toward the gbals' of r^ucirig sex rble steifeb-^- 

types and increasing bptibns ^d jgoteatial, the attil^udes arid behaviors of 

teachers must be nodxfied. In facilitating this mbdif icatibri^ thfe preservice 

- , . t 

and inservice training of teachers must be considered carefully. Teacher 
education needs to prepare individuals to vg;ork wjlth childreri 'in a nohsexist * . 
nanner. Unfortunately, teacher education ha's failed to meet this challenge ' 

^The' Community Ser^ce Department of Corneii University (1977) reported .that 
"all too frequently the professional education of teachers has Subtly taught 
them to expect their studentsl|to be limited by sex-related characteristics 
and behaviors. Rather. than miestioning and chaliengihg traditional ideas^ 
preservice course work, textfiooks, curriculum, research and professors have 

^tended to perpetuate and Ireinfor^e t^em" (p. 34) . A recent analysis done by 
Sadker' arid. Sadker (1,979) ^m^enty-f^ textbooks frequently used in educational 
foundations, psycjt^iblbgy^ ana content area: methods coursei revealed that^over 95% 



^ 



of these^^picS'^evbted less than* 10% of thei^ content td a consiaeration of - ^ 
s^ism. S^The failure xyjE teacher educatibri to respond to-the^need for^ refoxna 
\_/ in this area is summarized by Surdin (1980) wheh he .riote3: . ^ ^ ' 

The iatge scale endeavor, that -is .teacher education ^p^ * - / 

' attention to sex equity concerns. A* 1974:survjey of iKSst schools of - ^ 

education (twelve hundred , of fourteen hundred) ihdicatied th^t rela- ^' 

tiveiy few" institutions were engaged in a cbir^reherisive study of 
/ iex bias* Only eighteen percent were giving important attention . 

to SQX bias and the issue* of sex equity. The majority of iriistltu- - . 

tipns indicated that their facuT.ty did not even have the opportunity ^ * 
• I " to study the issues - The lack: of sex fair teacher, educatidji' courses' 

and materials makes it likely that new teacher^ will enter schools • ^ 
' knowing/materials and teaching pi^ocedures that perpetuate sex 

inequality in education (p, 20). . > • 

r. •/ . . ' - • ' . \ 

: r / The pressure to change these, practices, however, is increasing^ Recently, 
reprised guidelines of the Natiqn.al Council fbr the Accreditation .of Teacher - 
iducatioh (Nbte .1) require teacher education institutions to present evidence 
that they are working to reduce sexis^.* Several states have also adopted 

certificatibri requirenfents ' that mandate * ti^aining in^sex equity f6f teacH^rs. 

. . *_ ' - • " ' 

Changes such as these. in guidelines and^ requirements^ make it necessary fbr 

. . ^ . ; ' ' ' 

teacher educators tb begin consideration of means which can be used to change 

attitudes and behaviors. ^ . 

' ' - _' t.:'' * -- ^ _ "r " _ _ » " _-"* .* 

Maiiy studies have evaluated intervention strategies that .might be eir4>ioyed * 

by teacher educators. Thes^ strategies tended .to be^^of four gefteral types. 

Some researchers developed individualized instructional mbdule^that might be ^ * 

utilized Other studies have focused upon the uie , of Consciousness raising 

techniques. Womeh^ studies courses have been tested_^for their abij-ity to 

influence stereotypic attitudes. ^Workshops and trajining programs ^^have also . ' 

been a popular means bf corifrbntirig sexist positions i f * ^ 

» * • - J- 'J- f' 

L CK^r forty studies were ^ireviewed to ascertain wfiich approach ndght be 

successfully implemented in the teacher ^ucation classroom.* WhilB-alX four 



; ' . . 

types o£ studies, reported ^ojne , saccess in modifyin^^ Attitudes, no one gipgroecch 

' ■ \ - ^' - - - -y' .-• - ■ ^ * 

cprisisteritly prbcjueed the de^iJr^d results. Another problem with these, studies - 

Was that specific: practi^ces We J:^. not considered. It was difficult to detentane ^ 

^wh^t factbra>w^^ shaving an ilt5>3CJt :d attitudes. In some cases, group * 

leaders or ihstrructdrs might hctv^ been influential . In other .instances , the 

activities arid iht^ractibhS o£ subjects might "have been instrumental-. On 

^till bthej;- bccasibhsi the m^tjarials used might have had -an impact, ft thirds 

weakaess of .previous resear-cli*>ih tlie. ajrea of sex role stereotypes was that it 

did hot investigate how ihdivfidual differences among siabjects might have- affected 

»attitiide. change - Most studies did hot ^consider personal attributes that m^ht 

have" a ciqse rel^ibriship to nibdifyihg sex role stereotypes. 

' Based upon previous research ^ it was apparent tjriat th^ sterebtypic atti- 

v^tudes of preservijCe 'ahd.insejTvice teachers heeded to be addressed. Tb -date, 

_ ^' ■ _ _ ^ _ . _ _ _ [ _ ■ ■ . _____ ' \ ' 

however, ^specific practices tJiat might be successfully^ translated to the teacher 

Educational classroom h|id net been thoroughly inves'tigated. The purpose of 

_ ^ _ • _ _ _ _ _ __ _ - ^ ' ^ 

tifis study was Vto develop ah(J test ohe technique for modifying sex role stereb- ' 

, * <—-,.#> 

types and to deteriiine its rei^tiohship to several other factors-- ' 

• _ _ ^ _ ^ _ • _ - 

The strategy wi^ch was designed was based upon cognitivio^ dissbhcmce thebry. 

This theory first postulated by Festinger (1957) suggested t^at attitudes cbui4 

.___■"" ^ _ . . ._ _^ . / 

be changed if dissonance could J3e created. One way of creating tRis dissohahbe 

' •• , 

was to advocate a* counterattitudihal position. When individuals verbally 
committed themselves tp a ceiftain attitude either orally or in writing, the 
measurement bf that attitiide i:e|lected ^is commi.tmeht. If this forced com- 
pliance tiachriique could be proved staccessfiii, it would be useful in teacher 
educ^tibri fbr^ thre^ ^reasoji^; First, it was a strategy well grounded ;i« research.* 
Secbhd, ' it was adaptable to the diversity of the teacher education curriculxam. V 
Third I it re<tuired minimal exEJiartise to implement. - 



r 



5 V *. . . ' 

' the study sought to test- wHetiier' ^fch4a--f^ cbmfiliance- paradigm could, ^ , •% 

: ' - - . ' * 

effectively modify sex role stereotypes- Since the technique was u5-ti'm^tely ,^ , - 
for use in the teacher education classroom> sev^ifal other factor^ were also \ 

considered. Feedback siiniiar to that which iHight ^be given by" a teiach^r ^ ta* a 

^_ 1 , 1, : - 

student" was an'adde3 dimensiph to determine whe,1:her evaiuativ^' comments ha3^-, " 

^- ' - - -- - - - ^ - ' - - ' 

& influence on attitudes* The individual differences of s^X role ^orientation 

aaid perceptual differentiation were also incltided bepaiise 6^ their close - 

- ' i--: - ' ■ . ■ . -■ . - 

relationships, to gender and sex' role attitudes.* 



Four- hypotheses were designed for investigation of th^ variables in this 
study^ The fir^t hypothesis focused upon whether advocating a, nonsexist\.posi^on 
would influence sterebtypiss- The second hypothesis questionetJ whether feedback 



on this: advocacy would influence attitudes. The third hypothesis studied 
whether individuals of the different sex role briehtatidns isiasculine, feitiininef 
cihdrbgyhbus, arid undifferentiated would react differently to treatment. *The ' 

fbtirth .hypbthesis asked^ whether the perceptiial differentiations bf field inde- 

______ _-^ __ ____ ^ 

pSriderice arid field dependerice wbuld react differently, v 

T A set of cbitimbri defiriitibrte was established tb provide a framewbrk f or ^ * 

the research. Cbgriijiive dis sbriari be^ th e bry was def iried as an apprbach tb atti- 

^ ■ ' . ' . _ \ 1 .... . . . * 

tude change that states that thrbugh^^e arousal ofl^ aver^ive Indtivatibrial . 

state within ah individual r attitude modificatiph can occur* * One ittearis bf v 

* ^ ' ' - _ -V - i 

creating an aversive nptivatibrial state was through the forced cbn^licirifee 

* paradigm . Also termed couhterattitudinal advocacy , this^ approacH .creates 

dissonance through endorsement of a counterattitudinal position. * ^ * 

' . ....._v.__ 

E)efinitiohs were also established for the various individual differences • 
^studied in this research. Perceptual differentiation re'fers to the abildjity' 
of an individual to perceive forms in reiation to their bacJcgrbuhd or ^ , 



i 



' .-si 



^^^virbmnent. Ijidividudls who are able to s^arate fdiin^ frbm^Heir 

are field independent while thb§e individuals' who are lUXt^-Atae^ tb easily discern 
^such forms ^re field depe?ident , * PsycHological seX: rol^ b ri e htktid n^ , refers ' to 

- - . . ^ . ^ . 

the personality characteriatiGS. that an individual possessed ^ahd reflects .^^\^ 
is sometimes termed sex role identity . A masculine brientatibri reflects 



characteristics and trajts typxcaiiy associa'ted With ntaless. ^ femiAigS o^l^^^jAr \- ' . 
tion» ref^rs^ to a personality that reflects charac^ri^tics and traits ty|)icai:|y . V • • 
associated with females..' to andregynbus- briehtation com]>ir^s-^hi'ghly''inaspulir^^ • f ' 
and- highly feminine traits wSiie an ondif f ^rehtiated orientation\ ref ers tb ' _ 
personalities that are not clearly masculine, feminine/ or androgynous. ^ - * 



' _ ^ .^r' _. _ - " . 

It^^as a^ssumed tha^ the subjects that participated in this study- were frbm_. 

a rl^^rmal population df^ 'college students'. Since these sub jects were 'Randomly 



V , ; : , ■ • , ^ . 

assigned tb treatment groups, it was assmned that tfe^ error termfe was norma+ly • ; 

_ _ _ _ I : v-, . " ) , ' ■■ , : > 

cihd independently distributed. ^ ^ ^ . : ^ - ^ 

K , The design of this st:Udy' imposed certain liSiitations . ? The study did not . 
" - • ' ■ _ j - ■ _ - :\- ' 

atteiii>t tb iri\^stigate whether subjects who reflected more, non-sexi^t .uattitiifJes ' . . , 

would perforrii differently^' in classroom situations." The study did not /attempt 

to explore whether attitude change that o,ccurrfed as a result of these treat-, : 

ments wbuld Be maintained beyprid a one month time period. Sie sttjdy did-hbt ' . 

- ♦ . ' . » '• • 

:evaliaate or con^are the technique u0ed to induce attitude change with: other , 
attitude change techhicjues. ' ^ •. . - 

: ■ REVIEW OF LITERATURE . ' * ; ' 'z ' _ 

■ • : : • - ■ ^ 

* * *■ 

In birder: to provide background fbr the study, four areas were researched ^ - v 
*'".•■ > , ''^ 

in detail. Studies that fbcused on the forced coit^iliance paradigm,. :on the role 

' of feedback, in attitude -change, on sex rble orieht:&tibn, • or on perceptual 

;* .-differentiatibn; were investigated during the review bf literature.. ^ ^ • 



^✓>..' . : ^ • . _■ : « 

* since co.gnitive disson^ce'^heory was fir^t: defined by Festinger (1957) > 

J ... • V : i. ■ >^ __ : 

; CdnsideifaLbl^ rfes^a'rch hgis spught^;^ establish thjs paraunetors of)this theory. 
■ ,«*.*•» * " . ' , ' 

... * " •, ' . ' 

Much 6f. this research has concentrated upon^ studying the effectiveness of the 

fbirced c:bn5)li^iiQe par^adigtn. In early investigations such as those dojie by 

'-•'janis and Kin^ (1954), King and ^Janis (1956), 5t;anley and klausineier (1957), 

. Cuibertspri (1^57) , Harvey. arid Beverly (1961) , and Janis and Mann (1965), it . . 

^'waS'fquhd that dissohaftce was ' created *wheri subjects cbnanuriicated a counter- 

. attitudinal position; This , dissonance then produced attitude change* Other 

studies durdrig' the last two decades :^iirther validated' ^ technique for pro- • 

ducing- attitude change usi^g a \3iversity''6f attitudes with "a variety of siibject^* 

' Siiice this part^Lcular research fbpused ugb^ sex role attitudes in an 

educational setting> atteritiah was given to studies that used thg forced com- 

^piiance paradigin under these conditions.^ »Ws)tk ^he by Chapman (1974), Shaffgf 

^(1975) , Collins \l975)., and Schxih and Young (1978) investigated cbuhteratti- 

. tudinai advocacy ''techniques to nfodify attitudes about women. Varying degrees of 

'^su^cess in influencing stereotypes were reported by these studies. -'Research 

in educational settings, such as ^at by M.-Talib {1910^ , Book (1976)*, Siinonson 

(1977) >♦ and ZiSnerman (1979), again ^ep62±ed inconsistency in: ihodifyirig educaT" 

_ • , ■ _ ' _ ' _•" "^"S^ 

tional attttodes t:hrough the use of the forced compliancre paradigm. 

9 ^ - - 

The review of literature indicated that couhterattitudinal advocacy based ^ 

' _■ 

upon; cognitive dissonance theory was ^ viable means of influencing attitudes. 
This techniQue has been proved effecti^ in. many situations ' including those 

' ' : ' J - : ■ ■ . 

related to' sex role attitudes ^d those related to educational settings. No 
re^ear^h was identified that uiled the forced coir^iiance paradigm to modify 
sex rble steredty^s in preservice or inservice' teacher education. • 



Since this •technique was ultimately; to be died in the teacher education 

. - t ^ : - ' 

^ clas^roOTi, feedback i5iin±J.af tq that whi^ might be given b^ an p:nstructor to a 

, • ... . • 

student wa^ an a<ided dimension of 'this study. Previous redearch' had ri^ot ^ 

focused specif ic5illV-oh how a teacher's evaluative comments 'mi ^ht influence^ 
a student's attitti^. Those studies that did concentrate upon I5h0 influence 
that feedback in <5eheral might* have been upon attitude change did ,ri6t produce 
cbrisisteht findin^Js. Pour studies done wi^^iri: the last decade suggested that ^ 
positive feedback ':bh a couhterat£itudihal performance may inci-ease .the level 
of di^sbhahce ahcj' thereby produce more attitude change (Gross, Riemer S Collins r 
1^73; Shirai/ 1975; McMillan/ 1977ar 1977b; Eisner & Osmaii, 1978). r 

« Other studied offered rather contradictory cbhclusibhs oh^the role that 
feedback played oji attitude change / ^ Walehick (1974) f bund that negative feed- 
back from stude^t^ to student teachers made these prospective tellers more 
h uman istic. Shanripn (1976)^ reported that subjects who e^qperiiriced the iiKxst 
attitt^e change w^re those given feedback that "previously delivered speeches 
were' Sons id^red sincere but that their audience remained unconvinced- Subjects 
> given negative feedback on a cbunterattitudinal speech evidenced more attitude 



chamge in Mindeii's 1978 study. . Freeman and S to rmes (1977) suggested that 
tis:?re' likely to accept n€ 

gender. 



individuals are ntpre'iikeiy to accept negativS feedback from someone of the same 
sr. - ' * ' ■ . ■ 

"To help explain why some individu^ais ^ay be influenced by counterattitudirial 



a^vdbacy \(^ile others remain, uninf iuen.ced/ two individual dif ferei;iqes were 
Gonsid^'red. Perceptual -^fferentiati on and psychological sex.j?ble orientation 
were included -because of their ciosgs associations with gender and attitude 
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The concept of perceptual differentiation was' first defined by Asch arid 

• . ' - ' ; i'. 

_ _f_ _' * ---- 

Witkin.in the late 1940s. Not only do field independent and field dependent 

iti4ividuais reflect differences in how the^ perceive their external ehvirbrjr 

» _» 

^^nt; they alio reflect personality differences^ Research bjj Laird and Beirglass 



(1975) found that field independent subjects who were unaware* of the discrep- 

■_ _ . • _ " ■ ' - ■ 

d^cy ciJfeated by counterattitudina|L nvbdifi^d their attitudes mbrfe thaa field, 

\ . : ■ '-"^ ■ . ^ ^- 

dependent subjects, * ^ . , > ' 

According^^to work done by Noppe and <5^1iagher (1977), Wright (lr977) ^and 

- ' ^^^V-^ -- ' - - . ^ * 

V/eissenberg (1978) , field independent xndivj-diiais prefer creative, active ^ 

\ >/ : r \ 

pjroblem solving that cin be considered important in counterattitudiftai advoca^cy. 
'^tudie^ by Greene Xi973, 1977)_, Rerizi (1974) and Bernstein (1976) reported 
tAat field dependent in;dividuai.s tended to l?e nore influenced by feecjback than / 
v^eriB field independent individuals. Tljie treview of literature sug^sted that 
while field iriideperiderit individuals might influenced b^ counterattitudihal 

.V J : 'JJ _ ' 1, ^ . 

t^^chnicjues, the dimension of feedback might produce more attitude change ih^ - 

* ' I- * . • ' 

_______ 

field dependent individuals. f . 

. *V - - - - ' ^ 

Psychological sex role drieritatidn refers to whether an individual reflects 
personality chara<-:teristic§^ that would be considered masculine, feminine, 
ahdrogyhous or undifferentiated. Heseairch (Conducted by Ott (1976), Jc^nes, 
dherhovet2: and Hahsson (1978) r and Spence and S^lritireich (1978j^,^ov§« that 
s^x roie p^rientatibri fcbuld be associated with Sex rolia attitudes. A study 
conducted by^Moht^^omery arid Burgbbri (1977) denii3ristrated a relationsh:i^ between 

A' .;_ _ < _ _ ; / *- 

-attitude change arid sex role brieritatibri. 

]'■ i ' _ _ _ _ - 

Several "^st^dies have linked perceptual dif fi2rerit:yatidri and sex role . 

^ \ > * -. - _ . - ' _ - •- ■ • 

orientation. ^Investigations by Vaught (1965) f Rosenberg (1976) and Hulfish 
(1977, 1978) purported*^ that a masculirie driehtatibh cbuld be associated. wil3i 
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field* independence : While several' ot±ier studies questioned this relationship/ 

•■ • .■ . ._ ^_ 

it was -a factor to be considered vi^en studying th^ effect of counterattituciirial 

advocacy on these two individual differences^ * 



Two hundred college students serVed as subjects in this experiment- 
These students were erirblled iri psychology courses at the time of the experi- 
ment^ and while not all students were education majors ^ a 1979 study by I'a^iKo 
indicated that education and ribrieducatibri majors held similar attitudes toward 
^ women Subjects were told they v^ere participating in a study about the effects 
of persuasive writing on, attitudes . This deceptibri was corrected at. the end 
of the experimental period. . 

ft pretest-posttest-post pbsttest cbhtrbl groi:^ design was used.v THis 
design allowed subjects to be randomly assigned to brie bf three grcfups* 
Seventy-two subjects were in the control group, sixty-six subjects wete in 
first experimental group and sixty-two subjects were iri the secorid group^^^^^^^ 
Equal nunSers • of Jnales and females were in each grbup. The subjects were then 
administered the pretest Attitudes Toward \Wbmeri ^ATWS) which was in tetspets ed 
with other statements asking attitudes about varibus issues tb inairitain the ^ 
deception. Subjects who: were in one bf the two treatment grgups wrbt^ th^ir 
first short essays. The Subjects in* the two treatment groups returned oh^ 
week later to ^^ite a second short essay. One group received feedback or\ ^ - 

the previous essay prior to writing this second one. . The third week siibjects 

returned. Treatoent subjects first wrote the third short essay with brie group. • 

__ _ ■ _ f . _ ' 

again receiving feedback qp- the previously written essay. Treatment groups 7 

then con^eted the ATWS ind tSe Personality Attributes guestioririaire (PAg) . ; > 

Cbritrbl siabjects also completed these measures when they ^rep9rted for 




paitticip^tidri. One month later all stdajects were again askeS to return to 

,.■ ■ . '■' ■ ' • '! ^ ' '' ' ' * 

cofflpiete the ATWS ihd the : Group EitisedSea-FigcDces Te^t (GEFT) ; 

The fbilowirig di-agriin illilstrates tho.s . research design i , 

^. - R y . 'mj— — -M^^ ' ■ 

\ _ _ 

Where Kt= Random assigrunerit of subject^" to groups 

Mj.= Attitudes Toward Women Scale (ATWS) 

= Personality Attributes Questionnaire (PAQ) 

\ = Group Embedded Figures Test (GEFT) 

= Assigninent of writing task 

T- = Feedback oh prior writing task followed by assignment 
' ' of the next writing task 

V 

Ail of the writingi instructions and feedback were recorded on tape arid 
printed on handouts- When subjects reported for participat^ri> they were 
tatken to a room where they^ere instructed to listen to the feedback arid 
writing task instructions) and then to begin writing. This helped insure 
some measure of xjniformity throughout the study- > 

The three writing tasks^ 3sked stij^cts^to react to situations relating to 
sciiool where an individual had been the victim of sex discrimiriaticm. All . 

^ ^ V, , ■ . _^ , i 

|ree writing tasks £ts)*ed. siib jectg to express positions that were counter to 
traditional sex role stereotypes. : The three;. writir^g tasks B.phoai ^r^iated 

flituatidils. The first task canceimed a female triend wha was fl^nied a 
priricipalship on the basis of gender. The siacond was about a junior high 
school boy who was riot allowed to enrb2,l in a hoiiie economics class. -The third 
task was centered arburid a school which was disbanding its gifls^*- athletic 
program. ^ ; . , ♦ . 



12 



To 



facilitate the feedback process ^ each essay was read«Dy the researcher 



and, based •upon the persuasive appeal of that essay > assigned to one of three 
categories. To determine the » reliabiiity^of the researcher in assigning the 
essays to a category , two . graduate English students were'^hired to read a 
portioji of the essays and assign theit^ to one of the categories based upon* the 

predetermined criteria. The readers rated sixty essays, twenty on each w?iting 

: .' ■* _ _ __ * _ ^ - 

topic. A Cronbach alpha was cbrnputed on these ratings ^d yielded a value 

of .84. Pji alpha coefficient of .84 is considered good for this type-pf 

_1 ; . ; 

evaluation. ^ - \^ 

The assigiTOTent of^;^^ first essay to a category deterrniried the /feedback 

that a subject received prior to writing the second essay. ' The assignment 

of the second essay to a category determined the feedback given prior to writiri< 

the third essay. The characteristics of each category and the resulting feed^ 

'^ack for that category were consistent for ail subjects • 

The three inst^riiments used in this study had high standards of validity 

;ahd reliability. The dependent variable of attitude ch^n^e was measured with 

the Attitudes Toward Women Scales (ATOS) which was developed and validated by 

Spence and Helmf^ich (1973). T^ie |±fteen item versioi^ of this scale /that was 

used in this study (Spenc© & Helmreich-, 1978) has a Cronbach alpha ^of .89. 

_ _ J _ _ . Al- '! 

Four studies of this instrument GOhducted within the last ten years further 

_ • _ _ 1 . _ _ _ _<r> ^ 

substantiated the accuracy of tbis scale in measuring* attitudes toward women. • 

. ■ ' _ ■ , ' . ■ -A . : 

' Sex role orTentation were assigned to subjects based on the Personality 

.-:^..'v^ ' . , ^ ' -■ • - - - - 

Attributes giiestiohnaire which was designed arid validated by Spence;/ Helifireich 
and Stapp**^{ 1974, 1978). The alpha coefficients computed to measure inte^n^i' : 
consistency were .73 for men and .91 for women. Test-retest reliability wds 
reported^s .80 for -inales , amd .91 for females. Labels of masculine^ feminize. 
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arxdfbgynous, and undifferentiated were assigned to subjects using a itiediari 
split method i ^ ^ 

Perceptuai differentiation was measured with the Group Embedded Figures 
Test -that was developed and validated by bltmah^j/Wskin and Witkiri (1971)-. 
The test authors reported A reliability estimate of .82. A 1980 study of , 
this test by Carter and Eoo computed a Cronbach alpha of .86. Based upon 
their test scores* subjects were assigned labels of extremely field indepen- 
dent, slightly fielcJ independent, slightly fielcj dependent, and extremely 
field deperidisnt. ^ . 

• ■ , ANALYSIS OF HYPCmffiSES v : 

Iri order' to ^aly^e the four-^generai. hypotheses formulated for testing 
in this research, specific null hypotheses were developed. These null 
hypotheses were designed to evaluate changes within each group on each of the 
ATWS' testings . and differences between the groups on each of the ATWS testings. 
An analysis of variance indicated that all three treatment groups initially 
held similar attitudes toward women.* ^ . . 

___ _ ^ ^ . _ * 

I5>e first hypothesis stated: Completion of a series of essays that- advo- 
cate nohsexist positions will liberalize attitudes related to sex role stereo- 
types when these attitudes are measured immediately after completion of the 

_____ - 
writii^g task and one month after cdir^letioh of the task. Subjects in the two 

groups which wrote essays were cbit^ared to subjects in the control group that 
did not write essays* In first investigating changes that occurred within, 
each testing group, a series of t-tests cbn^ared pretest to pdsttest, pretest 
to post posttest and posttest to post posttest scores. The treatment group 
did show ;sighificanfcly (p < .08) itore liberal attitudes on the posttest than 
the pretest^ but this liberajlizatibri was riot evidericed between the pretest and 



post pbsttest or between theppsttest and post posttest. t -tests comparing 
treatnjerit subjects to control subjects found treatment subjects significantly 
(p < .09) mare liberal on the posttest. No difference was^ found between the 
tvio. groups bri the pbst pbsttest. To detierinine if gender influfencedP changes : - 
iri attitudes tbwaild wbmeri, analysis bf variance was Used. 'On both the postti^st 
arid post posttest, feiha^es were itore liberal than males. The analyses of 
variance also cbrifinhed the sigriificarit differerices between those subjects who 
wrote essays and those subjects who did ribt write essays bri the pbsttest. Nb 
interaction, effect between gender and group, meitibership^ cbuld be bbserved. 

This study repeated the findings bf numerous other studies rioted iri the ^ 
review of literature that utilized the forced con^liahce paradigm. Wheri atti- 
tudes are measured immediately after endorsing a pbsitibri, the attitude is ^ 
changed in the direction of the endorsement. In this case, hbwever, the atti- ; 
tude change was not maintained. The permanence bf attitude change has riot beeri 
closely studied. Janis and Mann (1965) found that smokers who role played a 
cancer patient maintained their attitude change eighteen itibriths^after the 
role playing e^^erience. sinonson (1977) , however, reported that attitude charige 
resulting from advocating a favoreible position toward a im^dia cburse was nbt 

maintained when /tested two months after treatment. A numbe'i: bf reasbris may 

^ ] Jf 

account for this deterioration in attitude change* 

First, the attitude change that is produced may not be stabilized. Cook 
(1977) reported that those who experienced dissonance sought out bther exper- 
iences to stabilize their newly formed attitudes. Cowterattitudinal advocacy 
may be a good way to arouse the dissonance that is needed to initially nodify 
attitudes/ but may need to be followed up with other experiences to stabilize 
the attitudes so that th^y persist; " ; 



Second/ the subjects must 'assume responfeibil:ity for the attitudihal pbsi- 
tibn that is endorse^ When t±iat position is something life threatening like 
cancer tised in^the J^nis Mann (1965) Study, the acceptance ot persbnai 

* responsibility) may bfe accomplished more easily than was the case in this study. 
Whii^ ^attitudes toward women were ihitially; mpi±L subjects may not have 

felt a need £or maintaining their attitudes. ■ - 

. \ ^lird, attitudes alxDut men and women are fbnned at a very early age and 

\ ■ ' ' . . " _ , 

are practiced throughout the developing years. It may riot be possible to 



signif,^icantly influence these attitudes with a relatively short treatment. 
Sex. role attitudes afxd behaviors are an integral part of the socialization 

\ . . ^ , , f ■ ■ ■ ■ 

experience and may not be easily modified. , 

The second hypothesis focused on the impact that feedback might have bri 
couriterattitti^dinal advocacy. It stated: Feedback ori the writing task will 
liberalize attitudes related to sex role stereotypes when these attitudes are 
measujce'^-linmediately after coi^letion of the writing ^task and one month after 
completion of the task. K series of t-tests was used to discern change within : 
each of the three groups between testing sessions. The only significant change 
was in the group that completed the writing task without receiving feedback.* 
Post pbsttest attitudes were significantly (p < .03) less liberal than post- 
test attitudes. Analyses of N^ariance were eitployed to test differences between 
the three groups on t±ie .pbsttest and post posttest. Both tests yielded signifi- _ 
cant F-values (p < ,.04 fbr pbsttest and p < .10 for post posttest). A Duncan 
multiple coinp>ari3on procedure indicated that on both the potettest and post P^^"^,"!^ 
test the group that did ribt receive feedback was significantly more liberal than 
the control grbup. The influence of gender on treatment was investigated 
using analysis of variance. As was the case with the first hypothesis, signifi- 

• r-- . 

cant itiain effects were apparent, but nb interaction between gender and treatment - 
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occurred. To determine the effect ^of controlling. for pretest variance i analysis 
of covariahce was run on the .posttest and post posttest. The • significant 
finding of these .tests was, ori the post posttest between males and " females in ^ 
the ^rbup that did hot receiye 'feedback. The graph of this interaction siaggested 
that females in this group reflected significantly more liberal attitudes than 
did male5. . - . ' 



In this study ^ feedback did hot, for the most part; proncite attitude change. 
Two factors help, to explain this lack of J^^titude modifica^on in subjects _ 



who did not receive feedback. First/ tie introduction of feedback may have ^ 

'allowed subjects to attribute the dissbriahce that, they were experiencing to 

another source outside themselves. As the studies by Pjttman ^1975), and 

Zanna, Higgins and Taves {1976) noted, when subjects were able to' attribu^ 

dissonance to another source > attitudes were hot modified. In this study, / . 

subjects , may ^ve"* .attributed the dissonance they experienced to the feedback. 

The inform^ion they received about, their previously written statements asked 

them toj^nerate and: support a certain position. These arguments were not 

self-j^itiated^ an^ therefore, did not create dissbharice. 

' _ _____ 

> / This same effect may also have resulted in a lack of acceptance of respons- 

/ . ._ ^ ^_ .__._•____ _ 

yibility for the arguments that were generated. As Wicklund and Brehm (1976)^ 

and Greehwald and Ronis (1978) explained, it is inportaht fbr subjects to 

- ' __ __ ' • __- - - If -' ■ -/ - 

assume responsibility for the argument^ that are endorsed. The feedback asked 

subjects to in^rove the quality of their, persuasive arguments. While this 

quality did ifaprove, the arguments were generated to fulfill the suggestions 

made in the ^ feedback, -and subjects cji<i..nbt accent responsibility fisr the ^rgu- 

itients. As the study jSy Shaffer and Tabor (19805 illustrated, the ^umbei: of 



arguments generated in counterattitudinal advocacy is "not as important in 
producing attitude change as is the isalience of the arguments.. 

l^e only evidence that ^eedbacR cduld^ be effective in^ inducing attitude 
change was rioted wheri p^/st pbsttest scores were ddv^ried on pretest sddres. 

l^he iriterabtibri of gender arid* treatmerit was significant. One month after .thQ ^ 

- _ ■ ' ./ , ■ . _ _ _ • . _ _ _ . . ' . \ ^ 

con^letiori of the writing task, females who received fepdback were significantly 

- i , - 

0ore liberal than m&les who received feedback. Iri the group that received 
feedback,' females ^reflected more liberal attitudes bri the post posttest than on 

_ _ / _ - -_ _ _ _ _ - _ 8 

tfe pretest. Possibly the effect that Freeman and Stormes (1977) reported was 
also active iri thlLs case. When feedback came from someone of the same gerider, 
it inodified attitudes. Another explanation is that the feedback terided to 
£o<pus attention onVthe attitudes expressed about wdmeri. For females who were 
already more liberal, this resulted iri an iricreased liberalization ©f attitudes. 
For males, this focusing of attention led to a move fri a more traditional 
direction 

In order to determine if psychological sex role orientation was a mediatirig 
factor in Influencing attitudes about women, the third hypothesis was advcinced. 
It statpd: "Masculine, feminine >' ^drogynous and undifferentiated subjects will 
exhibit differences in attitude change or differences in the interactiori of 
feedback and attitude chano^ v^n attitudes related to sex role ster^^ypes 
are measured xrariiediately after cqppletion of the writirig task and one morit^ 
completion of the task* 

P 

Th^ feminine, mascuiine, andrc^gynSi^; and undifferentiated svbjec^s in each 

group were each analyzed ' separately to dete^^^iine if any group cjicin^ed signifi- 

cantlyVfirom the pretest to posttest to post post^ge^t. The t-tests of changes^ ' 

in scores suggested that feminine individuals in the group that was given 



,feec3bacK reyealeja significant ^iiffererices* in attitudes between the pretest 
^ ' arid the-pbsttest (p < .02) and between the pf^tes^i and the pbit posttest ^ 
(p < .04*). Masculine subjects; in the group that was not given feedback evi- 
denced^ significant liberalizing effect between the pretest and '^le posttest 
• , fP'»< 111)/ but shbwed_a significant reduction in^attitudes between. the posttest 

. _ _'_ _ _ _ _ ; __ . ^_ 

and the post posttest (p < -Oi)'- Androgynous individuals in the control showed , 

aisimilar movi' to more traditiohai attitudes bejbweeri the pretelt and the post 

■ ■ . 2^. 

posttest (p < .06) . _ ■ 

When 'assessing differences between the 'three treatment groups/ sex role 
orientation and ifie type of treatment received did not intei^act in' producing 
attitude change. The only interactiojri effect that vtas significant was between 
gender and sex role orientation on the post posttest ftTWS (p < -09) . A graph 
of the toeans of this interaction revealed that feminine q^ies and females 
were more siniilar in their attitudes, toward women Sn the, post ^stte^t than 
males and females in the other: orientations Covarying posttest and post 
posttest scores did not produce significant interactions between treatment , 
gender arid brientatibri. 

This study supported the contention that those individuals who do not 
have gender-typed orientations will be more liberal in their attitudes toward 

women. In terms of attitude changfe, however, this study deviated somewhat 

^ _ _ 

from previbus riasearch studied. Overall, feminine subjecj:s experienced the 

most airiburit of variatibn' from the treatment. Feminine subjects may^^ef^^nstrate 

more bf a sensitivity tb the attitude change process because ^initially females 

' . ' ' 

bf this grbup tend tb be more tiraditibnal whil^the males tend to be more . 

liberal. As a result bf detailed directions in advancing counterattitudinal 



arguments, both males arid females with a feminine brientatibh^i>ecame more 



- _ - i - : - : - \ - . . - . 

liberal. Without detailed feedback, fieminine subjects do not generate the 
sort of arguihen&5M;hat a^e sufficient to change, attitudes . " • . 

Two other significant changes in attitudes were also apparent'. Generating 
cbuhterattitudirial argximents wit±idut the influence of feedbacrR cheated dissb*- 



nance in masculine subjects but when this cbuhterattiti^fex^lf behavior was ho 

■ _ _ _ ■ _ _ _ » 

longer a persistent, influence/ masciiline subjects returned to their more tradi- 

tional attitudes. The decline in scores far androgynous sulj^cts in the cbhtrbl 

group can best be explained by the tendency for high scores tb regress tbwaxd 

the mean when some intervention strategy does not work tb inaihtaih thbse atti- 

_ __ - : _ . _ ^ ' ■ - ■ ^ __ 

tudes. Other orientations aslso deinohstrated this tendency^ but their^ losses 
wei^e not significant. ' ^ ^ 

When con^aring the three experiniental groups on the diinfihsion of sex role 

orientation i the effects of treatment and orientation do hot 5igriificcihtly 

. _ _ * _* _ _ _ 

interact to produce attitude change. This may be because sex role orientation 

is ?o closely tied to sex role attitudes. In th^ Montgomery Burgbon (1977) 

_ _ _ : . _ _ _ 

experimenty the a^itude studied concerned a college enroiiinerit pblj.cy which is^ 

I ^ 

not associated to sex role orientation. Td discover if sex role orientation 

does indeed have an effect upon the forced compliance paradigm, attitudes not 

so closely aligiied with sex role orientations must be studied • % 

The final hypothesis focused on."the influence that perce^tiiai differentia- 



tion might have-on the a^t^tode change process. It stated: field independent 
and field dependent subjects will e^^ibit differences in attitude change and 
diffiBrerices in the interaction of attitude change and feedbacjo when attitudes 
are measured insnediately after conpietion of the writing tasK and one month 
after cdmpletion of the task. i$ - 



* ■ ' - ' . 7 » • ' i . . • ^ 

Field independence ahd -field de|>en<^hce did not aggear to have a great 

influence on the attitude change studied in this expei^imeht. The irivesClgation 

of change scores through, the use of t--tests indicated tha,t those itKDst affe-cted ^ 

. ' _ , _ f _ 

were e^ctremely field independent individuals in the control group. Thisse 

xfidivi^duais evidenced significant differences between the ;pretest arid post' 

_ > _ ^ f __ _ - * 

lo'^test (p <■ . 07'), and the posttest and post pbsttest' scores (p < .10). This 
would suggest that 'slight focusing oh sefc role attitudes as done by taking 

the ftTWS was a more successful means of influencing attitudes "^pf extremely field 

^ ' - - - . ' 1 

independent individuals -thap .was cbuhterattitudinal advocacy.^ If field indepen- 

' • ■ _ 1.^ ^ . / \ 

dent indiv4d\ials had the opportunity to cbnsicjer. their atttUideij^ without any 

* V - ! " ^' ■ [ 

outright effort being raa^e & modify these attitudes, they might be mpre apt 
td-<:hange. " * ^ 

Extremely field independent subjects in the treatment group without feed- 

- N m /T^v ' - - u ■ 

back deihbristfated morefliix^r^' attitudes in the posttest than in the pretjest 

(p. < .07), but theses attitudes significantly' deteriorated between t^e pqsttest 

arid the post posttest (p' < .06)/ ^This was a tre^^^" evidenced in the entire 

- V •> c _ ^ ..■ , 

group but was particularly pronounced^'with field independent subjects in this^ 

■ . . :4i__ _ . : _ ; ^ _\_ 

group. ;It would seem tEat when field independent' individuals are allowed *to 

g^isr^^ att^tudinal .arguments without input on how^^is sh^ld be donjer the^y 

a^^-^ifiore. likely to modify their attitudes in the diiection of the 'advod'acy , 

.•nils agrees with Oierof iridings of liaird and Bergias (1975). .This modification 

« . ^ ... • 

.of ^titudes', hQwev er# Is ^|«^ maintained. . Once treatment is discontinued, and 
subject^ are giveri time^s^ adjust their previously held attitudes with theif^ 
.cbiiriter5Lbtii.udirial bfeh^idr, the fb^eriy held attitudes again persist. _ The* 
fiel^ irideperiderit iridivi^aa is tfio longer^ guided by current .behaviofs, but 
iristead^relies u|)bri^^yiously forftjjul^t^d gpsitions. ^ ^ ^ 




0. 



differ- * 

■ . c 
in an 



- . , ■ • . . ■ ^ , - . 

: ;. When the three experimerftal groups, weris compared each other using 

analysis of. Variance, no dif f erehd^s could be fotind between subjects in 

* • groups who were field irideperideht and field dependents When perceptu^ai 

entiation was Considered in relation to. gender and to sex role identity 

. : • ^ . . ' . 

analysis of ''Variance^ the variables did not iriteracjbs^ignifipantly^ When post-- 

: \ >: . - ' J\ . - - . ' . 

test ftTWS scores and post posttest ATWS scores were .cbvaried on pretest ATWS, 
, •. the'^remainfng variance could not be. attributed to perceptual differentiation. 

The* reasoni' that ^fe'ield independence abd fielSi d^^hdeflce are nbf ifere ' ^ 

^ ^ .r . . ♦ . , _ 

Significant whfen; con^^ing tHe attitudes of the control groui5 with tha two* \ ^ 

' • ^ / ^ __ _ , •' -_ ■ ' - , ^ " 

treatfflent group's may <,be the strong 'influence of* gander bp attitudes toward 

' yomeri:/ In^his sair^ie, feSaies- consistently, espoused more liberal attitudes.*. '^ , . 
v . > . ' - - . . , ' . - "- ^ • - 

than inal4s^ Sinc^ field indep^dence and' field d^ndehce are ^ also related t;o V 

^ • • • • _ . • __ ^ _ - 

geriderV^'the etfect may have .^een more" of an influence than was field, intiependencis 

■ ■ • - • 

: 9r fieW depfendence.^'PdSsiljly 'if an #ttitu^e not so clbsel]^alated to gender ./ ^ 
was studied/ field independence and* field dependenc'e might have a greater icrpac^. 
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The forced oompliance pa^adigTr^<Jf fers a def ini^ promise' for creating a ; 
technique ^ that could be used in education classes^ to reduce sex^le stereo- 
types in the classroom^ the findings in -this study^ confjhned what otheV researc:!:! 
''v has shown using cbunt^^^tftudinat advocacy . Expms^ing a certain position is 
' / effective in im^^fyirig! attittides in the dir^tion of th^t position-. In teapher 1 
• education classes, as^igratueftts like this might be given as a part of a Joiirhal 
' * writing exercise br might be. expanded intp.^ a. role^ play to be presente|>in class. 
This "sliiidy. indicated that ^t he e^ffect of this attitude change^technic^ue n^y rrbt 
be long J lasting.' Giv^Vt^ in^brtance of 'attiti^^ stabilization and j>er^onal - 

- s - . • J ■ - ' - . ■ ■ • ■ ' ■ 



}'/ _ _ - _ - _ _- _ : - ; 

responsibility in the faiced cbtr^liahce paradigm arid the lifelong socializa- 
tion that^ creates' sex role attitudes> it may have been that subjects in this . 
: experiment did not fuiiy assimilate the positions' advocated in this series of 



essays. Modifications for use in the classroom may need to be made to ericojit"- 

^_ ^ . ' _^ X-'" t — - 

age the acceptance of these attitudes. Activities may need to be incorporated 

teaiughout the c6trrse rathet- than for just a short interval within a course, 

% _ ' ^ : _^ .: ■_. ' 

An even better alternative might>^be to include this sort, of counterattitudinal 

advocacy in . sever courses throughout a one to twp year period. This could 

provide a better sense of ownership for these activities. * . 

. ' Wheh^ using this technique iri cla^^s, the effect that feedback ^on a student* s 



re 



sppnse might -^^va upbfi a student's' attitude should be carefully considers^. 
Other studies on tllis effect^ of feedback did not produce consistent outcomes. 
The findings of tllis experiment suggestied that the presence of feedback did have 

ah in4>act upon attitude change. Subjects who did not receive feedback evidenced 

• r 



itore .attitude change than did those who ^id. Feedback may have allowed subjects 



tq attribute the dissbriahce they^ experienced from cou^erattitudinal advocacy 
to a source outside themselves. Fieedback may also have allowed subjects to 



-escape respbhg^ibility for the ribhsexist .position that was expressed. Subjects^ 
who did not rebeiv0 feedback did ribt focus ^ upon-, their attitudes in this manner 



. 1 ■ 



_ ^ , _ . _ ^ aT 

arid would, therefojTe, be- more likely tb experience dissonance which they too 
sought to resblVe lArbugh attitude "change . Fbr the instructor of a teacher 
education course v^o is using this technique, tfte riesults bf this study would 
support keeping ^evaluative comments on cbuhterattitudirial advbcacy tb a minimum^ 
In terms of the role that individual differences have in mediating attitude 

J ; - ^ ^ ' - J-- - -J ' 

change, <K)_iJe finite conclusions could really be drawn frdm,^is study, psycho- 
logical sex role oiriehtatibn did hot seem tb have ah importaht impact upon the 
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ch^hgirig of attitudes in this study. The j>^rc§ptual' dif ferehtxatibhs of field - 
i,iin<iepehdehce and field dependence did riot iritejyerie to es^lairi the attitude 
chstrig'e that did occur. While it is a good ide^^or teacher educators to keep 
in mind differences such as sex role ori^tation and perceptual dif ferentiatibri 



and the characteristics .associated with the^e individual differences / they do 
. not appear to play a p^rt in the attitude cl^ange technique expioired in ^xs 
i Study. . ' ^ ^ - ■ 

" _ ' * ■ . . ■ ■ 

If the educational enterprise is to majcimi^e the potential of all students 

regardless of gender, sexist attitud:es held by teachers must.be confronted. . 

• ■ 

The technique of counterattitudinal advocacy as suggested by cognitive dissd- 

^ ' ■■ . » ■ 

ranee 'theory does present a viable means of influencing sex role stereotypes. 
Further refinement? of this technique are nc>v needed so that 'it can be fully 
AJiiderstGOd aiid successfully iinpleinented. 
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